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CHAPTER I

INTRODUCTION

The contemporary 4-year university faculty member
consistently faces a variety of new challenges, including the
increasingly complex role of the faculty position. 1In
addition to being excellent classroom teachers, faculty are
expected to be proficient researchers and dedicated to
community service as well (Miller & McCormack, 1996). This
dichotomy has presented many problems for current faculty.
Wong (1995) reported that many challenges face the modern
researcher/teacher, such as logistical and ethical issues
defining the meaning of and worth of teaching, and how to
include the activity and philosophy of research in daily
life. He concluded that even though these tough questions
must be answered individually, a beneficial coexistence can
occur between teaching and research, and the process of self-
examination that is required to do so is beneficial for both
faculty and students.

In this increasingly complex academic world, faculty are
expected to serve in many capacities, and their time and
effort must be carefully considered. Being pulled in many
different directions can often lead to stress, and can

greatly affect a faculty member’'s performance on the job
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(Gmelch, 1993). The question of how to maintain faculty
morale and maximize their efficiency has led those in higher
education to derive many different means of faculty renewal.
Although no one way is necessarily better than another, it is
widely accepted that renewal is an essential component of a
faculty member’s career (Kolstoe, 197S).

Though a sabbatical is a common form of faculty
development, there are many others. Simpson (1990) reported
that colleges and universities use different types of faculty
development programs, including comprehensive, professional,
personal, interventionary, special groups, and career
redirection/retraining. Simpson claimed that these types of
programs are individually tailored to the needs of the
faculty member, and could be found at all types of
institutions, including comprehensive and research
universities and liberal arts and community colleges.

Simpson concluded that the most important aspect of faculty
development programs was that they exist in prolific numbers.

One way in which faculty work to renew their energies,
motivation, and interests is through a sabbatical program.
The sabbatical can provide the necessary break from normal
duties to re-educate faculty and provide them with a new
sense of purpose. Zahorski (1994) reported that
institutional sabbatical policy statements often had common
themes regarding purposes for sabbatical leave, including the
opportunity for enrichment, improvement of teaching,

promotion of curricular development, and development of



creative growth. 1In essence, the purpose of the sabbatical
is to promote a faculty member’s personal, professional, and
intellectual growth.

Each year the Office of Academic Affairs at The
University of Alabama receives requests from faculty members
from many academic disciplines for sabbatical leave. These
requests include the purpose for the sabbatical, the
requested length of leave, and whether funding will be
necessary to support the sabbatical. These proposed ideas
for the sabbatical, and which ideas are accepted and

rejected, were the focus of the current study.

Statement of the Purpose

The purpose for conducting this study was to examine the
characteristics and trends in the use of sabbatical faculty
development programs at The University of Alabama between
1986 and 1996. The study consisted of an investigation of
the ideas proposed by faculty members for sabbatical leave
during those years, and whether those proposals were
accepted. The study also examined the length of sabbatical
leave requested and previous sabbatical leaves granted and
determined their part in the approval or disapproval of
sabbatical leave proposals.

The origins of the term "sabbatical" are ancient and
contain religious and mythological elements. 1In the first
century A.D., Pinny the Elder wrote about the legend of a

river, named Sabbation, which flowed for six days but rested



on the seventh (Zahorski, 1994). The Biblical Book of
Leviticus reported that God ordered the Israelites to observe
a "sabbath onto the Lord" by resting their fields and
vineyards every seventh year (p. 5). The idea of resting
every seventh day, on the Sabbath, springs from these same
passages, and the modern usage of the word sabbatical to mean
periodic rest and rejuvenation also comes from this term.
"The sabbatical, then, has come to be seen as supplying not
only intellectual renewal, but spiritual and physical
regeneration as well" (p. 6).

Sabbatical leave is most often awarded to tenured
faculty, which means they have served at a particular
institution for at least six years. A sabbatical is granted
to a faculty member only if this and other conditions have
been met. First, the faculty member must have been
productive during the previous six-year period. 1If the
faculty member has been productive, the sabbatical must re-
focus or rejuvenate his or her career. Second, the
sabbatical must relate to a faculty member’s field or
research. Third, if a previous sabbatical has been granted,
the productivity of the sabbatical is an important factor in
the decision-making process. Fourth, a sabbatical that is to
be taken away from the faculty member’s institution is often
given consideration over those that can be accomplished
locally. Finally, having secured external funding is very
important for sabbatical request approval (W. D. Crump,

personal communication, August 2, 1996).



The study examined faculty efforts at The University of
Alabama. The University of Alabama is a four-year, Carnegie
classified Doctoral-Granting institution, and using this
faculty for the purpose of the study provided valuable
insights into sabbatical leave patterns. The faculty were
sufficient in numbers and composition to provide a useful,

reliable source of information for further study.

Research Questions
1. What were the sabbatical approval patterns, by
discipline, at The University of Alabama between 1986
and 19967
2. What was the typical requested length of sabbatical
period?
3. To what extent were sponsored programs included in
sabbatical requests?
4. What were the thematic categories for sabbatical
purpose statements among approved sabbaticals between
1986 and 19967
5. What were the thematic categories for sabbatical
purpose statements among non-approved sabbaticals
between 1986 and 19967
6. Was there a correlation between previous sabbatical
leave (s) granted and re-application approval between

1986 and 19962
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Definiti £ T
For the purpose of this study, the following terms were

defined operationally:
Faculty Development: A program administered by a
college or university that allows faculty the
opportunity to receive continuing education in their
field, participate in governance, further themselves as
teachers and researchers, and continue to grow both
personally and professionally (Miller & Seagren,
1993).
Faculty Member: Either a full or associate professor
on the faculty at The University of Alabama between
1986 and 1996. Assistant professors and instructors
are not typically eligible for sabbaticals until they
have been granted tenure, which usually occurs after
six years of service at an institution. As such,
they will be operationally eliminated from definition
for the current study.
Leave of Absence: A period of time, usually one
semester or one academic year, granted to faculty
members for the purpose of taking a sabbatical leave.
A leave of absence often does not include summer
academic semesters.
Sabbatical: A compensated leave of absence, granted
after a designated number of years, typically seven,
that provides faculty an opportunity for self-

improvement, either personally, professionally, or



both (Good, 1959). Faculty typically receive full pay
for one-semester sabbaticals, and half pay for full-

year sabbaticals.

Sponsored Requests: Sabbatical leave requests that

require some type of external to the university funding
to be completed, usually in the form of a grant or
fellowship. At times a sponsored request may include
funding internal to the institution but external to the

individual’s academic unit.

imitati 1 Delimitat; £ the Stud

1. The scope of this study was limited to an
eleven-year period, from 1986 to 1996. The results of
this study may not be generalizable beyond that period
of time.

2. The study examined sabbatical requests at The
University of Alabama, a four-year, Carnegie classified
Doctoral-Granting public institution. The results of
this study were not generalizable to liberal arts
colleges, research universities, community colleges, or
proprietary schools.

3. The study examined sabbatical leave patterns by
discipline at The University of Alabama. The study was
not generalizable to other disciplines, and may not

be generalizable based on the defining criteria of the

academic units involved at The University of Alabama.



4. The study examined faculty development only as
related to sabbatical leaves. Findings were not
generalizable to other types of faculty development

programs or efforts.

Assumptions
The assumptions underlying the current study included
1. The data collected from the Office of Academic
Affairs regarding sabbatical leave requests were
reliable and accurate.
2. A sabbatical is a desirable goal of a faculty
member, from which a personal or professional benefit
could be gained.
3. The Office of Academic Affairs made decisions
regarding sabbatical leave requests based upon
University of Alabama policies, not political or
personal motivations.
4. Faculty development is a process that enriches the
personal or professional lives of faculty and was a
desirable goal of both the faculty member and the

institution.
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The current study provided information regarding
successful and unsuccessful requests for sabbatical leave,
and thus was useful to faculty members who planned to apply

for a sabbatical leave in the future. The study was
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particularly significant for those faculty at The University
of Alabama, but the results could also prove useful for
other college faculty. Although the results of the study
were not generalizable, the concept and design of the study
were applicable to all institutions offering a sabbatical.

Sabbatical leave is an important part of a faculty
development program. Professors, by the nature of their
business, are committed to being lifelong learners. Many
take advantage of sabbatical leaves to further explore
subject matter in their own discipline, and to learn how to
be better teachers (Geis & Smith, 1989). These are both
valuable benefits for faculty and students. Sabbaticals
also provide a deterrent to morale problems as colleges and
universities strive for fully tenured faculty where
professors have difficulty in finding "satisfaction and
fulfillment in a job and at a status which they have little
prospect of changing for the next 20 years" (Harding,
Kaewsonthi, Roe, & Stevens, 1981, p. 9). A break or rest
from a routine of teaching and research can be the most
fulfilling part of the sabbatical experience (Franse, 1994).

The changing nature of the academy has and continues to
affect sabbatical leave requests. With the "publish or
perish" attitude that has come to dominate much of higher
education (Miller & McCormack, 1996), and with increasing
demands on their time, many faculty will use the sabbatical

leave as a way to "catch up" on their scholarly writing,






